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Cadmore End CE Combined School
SEND Information Annual Report 2026-2027


Cadmore End CE Combined School Vision Statement

To be the Nursery and Primary school of choice; providing a happy, safe and high quality education. We will apply our Christian and British values, complemented by our small-school benefits; balancing each child’s educational, pastoral and emotional needs, delivering an exceptional, personalised journey, enabling them to flourish in our family, our community and in the future.

Our School Values
‘From small beginnings come great things.’  
The parable of The Mustard Seed.  
Matthew 13:31-32

Respect    Love    Empathy    Faith   Courage Honesty  
 
All mainstream schools and maintained nursery schools are required by law to produce an annual SEND Information Report and make this Report available on their website. 
The annual SEND Information Report will form part of Cadmore End CEC School’s Local Offer and this will be available on the Buckinghamshire Local Offer website, linked to the school/nursery record. 

This SEND Information Report has been prepared in accordance with section 69 of the Children and Families Act 2014, the Special Educational Needs and Disability Regulations 2014 and the SEND Code of Practice: 0 to 25 years. It should be read alongside the school’s SEND Policy, Accessibility Plan, Equality Information and Objectives, Supporting Pupils with Medical Conditions Policy and Complaints Policy.

The SEND Code of Practice guidance for parents/carers can be found at: SEND: guide for parents and carers - GOV.UK (www.gov.uk)

The following information relates to our school’s provision for children and young people with Special Educational Needs and Disabilities (SEND). 
This report is reviewed annually and updated during the year if information changes. Parents, carers and pupils are invited to contribute to the review of the school’s SEND provision through meetings, questionnaires and pupil voice activities.
 
About our school
Cadmore End CE Combined School is a mainstream primary school with a nursery. We are committed to providing an inclusive, high-quality education for all pupils, including those with special educational needs and disabilities (SEND). We aim to identify and remove barriers to learning, participation and wellbeing so that every child can access a broad and balanced curriculum and flourish as a valued member of our school community. Teaching, the curriculum and the learning environment are adapted according to pupils’ individual strengths and needs, and reasonable adjustments are made for disabled pupils.

What is SEND?
At Cadmore End, we recognise that children may sometimes need additional support with their learning, communication, physical or sensory needs, social and emotional development or wellbeing. The need for additional support does not automatically mean that a child has SEND. We use the graduated approach to identify and respond to emerging needs, working closely with the child and their parents or carers. 
Definition of SEND:
 ‘A child or young person has SEND if they have a learning difficulty or disability, which calls for special educational provision to be made for him or her.’

A child of compulsory school age or a young person has a learning difficulty or disability if they:
a) have a significantly greater difficulty in learning than the majority of others of the same age; or
b) have a disability that prevents or hinders them from making use of facilities generally provided for others of the same age in mainstream schools.
 
Many children and young people who have SEND may also have a disability under the Equality Act 2010 – that is’…a physical or mental impairment which has a long-term and substantial adverse effect on their ability to carry out normal day-to-day activities’. This definition provides a relatively low threshold and includes more children than many realise: ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’ SEND Code of Practice (2014, p5).	Comment by Hayley Baverstock: Full stop 
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How do we identify pupils with SEND?
We place great importance on identifying pupils’ needs at the earliest appropriate stage. Class teachers are responsible for monitoring the progress, development and wellbeing of every pupil. Where concerns arise, the teacher works with the pupil, their parents or carers and the SENDCo to understand any barriers to learning and decide what support may be needed.

 Information used to identify a pupil’s needs may include:
· attainment that is below age-related expectations, considered alongside the pupil’s starting points, progress and individual circumstances
· a child  making little or limited progress 
· concerns are raised by a parent or carer
· concerns are raised by teacher or TA
· concerns are raised by the child 
· there is a change in a child’s behaviours or progress
· liaison with external agencies, including Health services
· liaison with previous school or setting 
· emotional or behavioural difficulties persisting in spite of the use of the school’s behaviour management programmes 
· self-help skills, social and personal skills inappropriate to the child’s chronological age 
· diagnosis of a previously unidentified medical condition, communication problem or sensory impairment 
· other professionals concerns e.g. from medical services, Educational Psychologist, Social Care, Paediatrician 
· the child arriving into school with already-identified SEN needs 
· records from previous school setting indicating that additional intervention has been in place 

 

What should a parent do if they think their child needs additional support? 

Parents and carers know their children well, and we value their views. If you have concerns about your child’s learning, progress, communication, wellbeing or development, please speak to the class teacher in the first instance. The class teacher will listen to your concerns, discuss the support already in place and, where appropriate, involve Mrs Groom, the school’s SENDCo.
We aim to respond promptly and sensitively. Parents and carers will be involved in decisions about any assessment, additional support or changes to provision for their child.
The graduated approach to support
Where a pupil is making less than expected progress, the first response will be high-quality teaching targeted at their area of need. The class teacher will consider the pupil’s individual circumstances, starting points and any barriers to learning. Appropriate adaptations and additional support will be put in place and their impact monitored. This may include classroom-based support, small-group work, individual intervention or carefully selected technology and resources.
We follow the graduated approach of assess, plan, do and review. The class teacher remains responsible for the pupil’s progress, including when interventions are delivered by another member of staff. Parents or carers and the pupil will be involved in planning and reviewing the support.
When might specialist advice be sought?
If a pupil continues to make less than expected progress despite high-quality teaching, appropriate adaptations and targeted support, the class teacher and SENDCo will review the evidence with the pupil and their parents or carers. With parental involvement, the school may seek advice or assessment from an appropriate external professional to gain a fuller understanding of the pupil’s strengths, needs and barriers to learning.
A medical diagnosis or specialist assessment is not required for a pupil to be identified as having SEND. Where the evidence shows that a pupil requires special educational provision that is additional to or different from that made generally for pupils of the same age, the pupil will be identified as having SEND. The class teacher will prepare a SEND Support in consultation with the pupil, their parents or carers and the SENDCo.

Requesting an Education, Health and Care needs assessment
Where, despite relevant and purposeful action through the graduated approach, a pupil has not made expected progress and may require special educational provision through an Education, Health and Care (EHC) plan, the school may ask Buckinghamshire Council to carry out an EHC needs assessment.
Parents and carers also have the right to request an EHC needs assessment directly from the local authority. The school will discuss the process with the family and provide relevant evidence about the pupil’s strengths, needs, progress, provision and the impact of the support already provided.
An EHC needs assessment brings together information and advice from the pupil, their parents or carers, the school and relevant education, health and social care professionals. Following the assessment, Buckinghamshire Council decides whether it is necessary to issue an EHC plan. If a plan is issued, it will specify the pupil’s needs, intended outcomes and the provision required to support them.

How do we assess and review pupils’ progress?
Class teachers continually assess pupils’ progress and review the effectiveness of teaching, adaptations and additional support. For pupils receiving SEN Support, progress towards the outcomes in their SEND Support Plan is reviewed formally at least once each term by the class teacher, the pupil, their parents or carers and, where appropriate, the SENDCo and other members of the teaching team.
Reviews consider the pupil’s views, progress, assessment information, attendance, wellbeing and the impact of the provision in place. Outcomes, strategies and provision are updated in response to the evidence gathered. The SENDCo monitors the progress and provision of pupils with SEND across the school.
Where a pupil has an EHC plan, the local authority must review the plan at least every 12 months. The school holds the annual review meeting and invites the pupil, their parents or carers and relevant professionals to contribute. Progress towards the EHC plan outcomes and the continuing suitability of the needs, outcomes and provision are considered as part of the review.
How do we evaluate the effectiveness of our SEND provision?
The effectiveness of SEND provision is evaluated through:
· pupils’ progress towards their individual outcomes;
· assessment information and work scrutiny;
· attendance, participation and wellbeing information;
· learning walks and observations of teaching and support;
· reviews of SEND Support Plans and EHC plan outcomes;
· monitoring the delivery and impact of interventions;
· discussions with pupils, parents, carers and staff;
· advice and feedback from external professionals; and
· SENDCo and governor monitoring.
 
The SENDCo uses this evidence to identify strengths, areas for improvement and staff-training or resource needs. Findings inform provision planning and the school development plan. The SENDCo reports regularly to the governing body, while maintaining pupils’ confidentiality.

What targeted assessment tools may we use?
Where appropriate, trained staff may use targeted assessment tools to help identify a pupil’s strengths and needs, establish a starting point and inform teaching and intervention. Assessments currently available in school include:
*Infant and Junior Language Link 
· *Speech Link
· British Picture Vocabulary Scale (BPVS)
· Sandwell Maths Assessment
· Dyslexia Screening Test (DST J)
· Salford Sentence Reading Test
* Infant and Junior Language Link and Speech Link are recommended by Buckinghamshire Speech and Language Therapy services. The school’s use of these assessments does not replace assessment or advice from a qualified speech and language therapist where this is required.
These tools are used alongside teacher assessment, observations, pupil and parent views, progress information and advice from other professionals. No single assessment result is used on its own to identify a pupil as having SEND. We consider whether progress:
· is significantly slower than that of their peers starting from the same baseline
· fails to match or better the child’s previous rate of progress
· fails to close the attainment gap between the child and their peers
· widens the attainment gap
What is our approach to teaching pupils with SEND?
At Cadmore End CE Combined School, every teacher is responsible and accountable for the progress and development of all pupils in their class, including pupils with SEND. High-quality, inclusive and adaptive teaching is our first response to pupils’ needs. Teachers work to identify and remove barriers while maintaining high expectations and ensuring that pupils remain active and valued members of their class and the wider school community.
Depending on individual need, this may include:
· adapting teaching, resources, tasks and the learning environment; 
· explicitly teaching and revisiting key knowledge and vocabulary; 
· providing appropriate scaffolding, modelling and opportunities for guided practice; 
· using carefully selected equipment or technology; 
· making reasonable adjustments for disabled pupils; 
· providing targeted intervention or additional support where this is needed; and 
· supporting pupils’ communication, independence, emotional wellbeing and social development.
 
How do we adapt the curriculum and learning environment?
Teachers plan from pupils’ starting points and adapt teaching in response to assessment and knowledge of individual needs. Adaptations are selected carefully so that pupils can access the same ambitious curriculum as their peers wherever appropriate and develop increasing independence.
Adaptations may include:
· breaking learning into smaller, manageable steps; 
· pre-teaching or revisiting important knowledge and vocabulary; 
· using visual prompts, concrete resources, worked examples and writing scaffolds; 
· adapting the amount, presentation or method of recording work; 
· providing additional processing time or planned movement and sensory breaks; 
· adjusting seating, lighting, noise levels or the organisation of the classroom; 
· using specialist equipment, assistive technology or alternative methods of communication; 
· providing targeted small-group or individual teaching; and 
· making reasonable adjustments to assessment, activities and routines. 
Teaching assistants work under the direction of the class teacher to support access, participation and independence. The class teacher remains responsible for planning, teaching, assessing and reviewing the progress of every pupil in the class.
  
How will the school support my child’s communication and interaction?




Teachers use a range of strategies to support pupils’ understanding, communication and interaction. These are selected according to individual need and may include:
· clear, concise language and additional processing time; 
· visual timetables, now-and-next boards, pictures, symbols or written prompts; 
· explicit teaching and regular revisiting of vocabulary; 
· checking understanding rather than relying on a pupil to say that they understand; 
· structured opportunities to develop speaking, listening and social interaction; 
· adapting the classroom environment to reduce distractions; and 
· preparing pupils carefully for changes and transitions. 
Some pupils may receive targeted support, such as Speech Link or Language Link assessment, individual or small-group speech and language intervention, structured social-communication work or pre-teaching of vocabulary.
Where needs are more complex, the school may seek advice from a speech and language therapist or another appropriate specialist. Provision may include a personalised communication programme, specialist resources, assistive technology or an alternative and augmentative communication system. Recommendations are incorporated into the pupil’s SEND Support Plan or EHC plan, as appropriate.

How will the school support my child’s cognition and learning?







Teachers adapt teaching to support pupils with cognition and learning needs while maintaining ambitious expectations. Depending on individual need, strategies may include:
· explicit instruction, modelling and guided practice; 
· breaking learning into smaller steps and reducing unnecessary cognitive load; 
· revisiting and overlearning important knowledge and skills; 
· using concrete resources, visual representations and worked examples; 
· pre-teaching key vocabulary and concepts; 
· providing scaffolds for reading, writing, spelling and mathematics; 
· offering appropriate alternatives for recording learning; 
· using dyslexia-friendly approaches; and 
· supporting pupils to develop independence, organisation and effective learning strategies. 
Some pupils may receive a time-limited, evidence-informed intervention delivered individually or in a small group. This may target phonics, reading fluency, comprehension, spelling, writing or mathematics. The pupil’s starting point and intended outcomes will be identified, and progress will be monitored to determine whether the intervention is effective. Interventions supplement, rather than replace, high-quality classroom teaching.
Where a pupil has more complex or persistent needs, the school may use additional assessment tools or seek advice from an educational psychologist, specialist teacher or another appropriate professional. Specialist advice, resources and recommended strategies will be incorporated into the pupil’s SEND Support Plan or EHC plan, as appropriate.
            How will the school support my child’s social, emotional and mental health?





We recognise that social, emotional and mental health needs can affect a pupil’s learning, relationships, attendance and participation in school. Staff seek to understand the needs and underlying barriers that may be contributing to changes in behaviour or emotional wellbeing. A mental health difficulty does not automatically mean that a pupil has SEND, but special educational provision will be made where the pupil meets the definition of SEND.
Support may include:
· a consistent, relational and trauma-informed approach; 
· predictable routines, visual supports and careful preparation for change; 
· regular check-ins with a trusted adult; 
· [bookmark: _GoBack]explicit teaching of emotional awareness, regulation and social skills; 
· support with friendships, transitions and unstructured times; 
· proactive measures to prevent bullying, including teaching through the curriculum, staff vigilance, accessible ways for pupils to report concerns and prompt action in accordance with the school’s Anti-Bullying and Behaviour Policies;
· a safe or quieter space when this forms part of an agreed plan; 
· individual or small-group wellbeing support; 
· reasonable adjustments to behaviour expectations and responses; and 
· targeted support for anxiety or emotionally based school avoidance. 
Where needs are more complex, the school may work with the Mental Health Support Team, educational psychology, CAMHS, family support, the PRU or other appropriate services. Individual plans may include preventative strategies, a risk assessment, support for transitions or a carefully planned, time-limited reintegration programme. Any reduced timetable will be used only in exceptional circumstances, with parental agreement, a clear purpose, regular review and the aim of returning the pupil to full-time education as soon as possible.

How will the school support my child’s sensory, physical and medical needs?







Teachers make reasonable adjustments to support pupils with sensory, physical or medical needs so that they can access learning, participate in school life and develop independence. Having a medical condition or physical impairment does not automatically mean that a pupil has SEND, although some pupils may have both a disability and special educational needs.
Support may include:
· adapting seating, classroom organisation, lighting or noise levels; 
· planned sensory or movement breaks; 
· providing adapted writing equipment, scissors, seating or other resources; 
· using larger-print, coloured or personalised copies of materials; 
· adapting methods of recording and providing appropriate technology; 
· developing fine- and gross-motor skills; 
· making reasonable adjustments to PE, educational visits and other activities; and 
· ensuring that staff understand the pupil’s individual needs and agreed support. 
Where appropriate, trained staff may carry out additional assessments or programmes, such as a motor-skills programme. The school may also seek advice from occupational therapy, physiotherapy, audiology, visual or hearing impairment services, the school nursing service, community paediatrics or another relevant professional.
Pupils with medical conditions will be supported in accordance with the school’s Supporting Pupils with Medical Conditions Policy. An Individual Healthcare Plan will be prepared where one is required, in consultation with parents or carers and relevant health professionals. Where a pupil also has SEND, the healthcare plan, SEND Support Plan and EHC plan will be coordinated appropriately.

How are pupils with SEND included in school activities?
Pupils with SEND are encouraged and supported to participate in the full life of the school, including educational visits, residential experiences, Forest School, performances, sports, clubs and other enrichment activities. The school will work with the pupil, their parents or carers and relevant professionals to identify and make reasonable adjustments.
Planning may include an individual risk assessment, adapted equipment, additional preparation, changes to transport or activities, medication arrangements or appropriate adult support. Risk assessments are used to enable safe participation and will not be used unnecessarily to prevent a pupil from taking part.
Parents and carers are encouraged to discuss any concerns with the class teacher or SENDCo at the earliest opportunity so that appropriate arrangements can be considered and planned. 

What facilities and accessibility arrangements does the school provide?
The school welcomes applications from disabled pupils and considers admissions in accordance with its published Admissions Policy. A pupil will not be refused admission because of a disability where it would be reasonable for the school to make adjustments to meet their needs.
The school takes reasonable steps to prevent disabled pupils from being treated less favourably than other pupils. Adjustments are considered individually and may relate to the curriculum, communication, the physical environment, equipment, routines, staffing or participation in school activities.
The school currently provides:
· step-free access to parts of the school site; 
· an accessible toilet; 
· parking immediately outside the school; and 
· adapted equipment and resources according to individual need. 
· Because of the age and layout of the buildings, not every part of the site is equally accessible. The school will discuss access requirements with pupils, families and relevant professionals and will consider reasonable adjustments and access arrangements on an individual basis.
· The school’s Accessibility Plan explains how we work over time to:
· increase disabled pupils’ participation in the curriculum; 
· improve the physical environment; and 
· improve the availability of information in accessible formats. 
The Accessibility Plan is available on the school website or as a paper copy from the school office.
The school continues to take account of the needs of pupils and visitors with physical difficulties and sensory impairments when planning and undertaking future improvements and refurbishments of the site and premises. 

Which external services may support pupils and families?
The school works with education, health and social care services where their expertise may help us understand and meet a pupil’s needs. Depending on individual circumstances and local referral arrangements, these may include:
· educational psychology; 
· the Specialist Teaching Service; 
· speech and language therapy; 
· occupational therapy and physiotherapy; 
· the school nursing service and community paediatrics; 
· the Mental Health Support Team and CAMHS; 
· the Pupil Referral Unit or alternative provision services; 
· family support and children’s social care; 
· Buckinghamshire Virtual School; and 
· other relevant voluntary or community organisations. 
Parents or carers will normally be involved before a referral is made. Access to an external service is subject to its referral criteria and availability. Advice received from professionals will be considered carefully and incorporated into the pupil’s provision where appropriate. The impact of any recommended support will be reviewed with the pupil and their parents or carers.
 
What SEND expertise and training do staff have?
The SENDCo is a qualified teacher and has completed the National Award for SEN Coordination. She oversees SEND provision, advises staff and works with pupils, families and external professionals.
All teachers are responsible for developing their knowledge and skills in relation to SEND and adaptive teaching. Teaching assistants receive guidance and training appropriate to the pupils and interventions they support. Staff training needs are identified through monitoring, professional discussion, pupil needs and the school development plan.
Training and professional support may include:
· adaptive teaching and ordinarily available provision; 
· speech, language and communication needs; 
· autism and social communication; 
· dyslexia and cognition and learning needs; 
· social, emotional and mental health needs; 
· trauma-informed and relational practice; 
· sensory, physical and medical needs; 
· delivering and evaluating specific interventions; and 
· training relating to an individual pupil’s needs. 
Training may be provided by the SENDCo, school leaders, the Specialist Teaching Service, educational psychology, speech and language therapy, occupational therapy, health professionals or another appropriately qualified provider. Staff also receive the safeguarding, first-aid and medical training required for their roles.
Where specialist knowledge is needed, the school seeks advice and training from the relevant professional service.

How are parents and carers involved in their child’s education?
We recognise parents and carers as important partners and value their knowledge of their child’s strengths, needs, interests and experiences. Parents and carers are involved in identifying needs, planning provision, agreeing outcomes and reviewing the impact of support.
Opportunities to contribute include:
· regular communication with the class teacher; 
· parent consultation meetings; 
· termly reviews of the pupil’s SEND Support Plan; 
· meetings involving the SENDCo or external professionals where appropriate; 
· the annual review of an EHC plan, where the pupil has one; and 
· the pupil’s annual written report. 
Parents and carers can request a meeting with the class teacher or SENDCo if they have concerns or if their child’s circumstances or needs change. We will make reasonable efforts to communicate in an accessible and mutually convenient way.
Parents and carers are also invited to contribute to the annual review of the school’s SEND provision and SEND Information Report.
 
How are pupils involved in decisions about their support?
Pupils’ views are central to decisions about their education and support. We involve pupils in ways that are appropriate to their age, understanding and preferred method of communication.
Pupils may contribute through:
· regular conversations with their class teacher or a trusted adult; 
· identifying their strengths, interests, aspirations and what helps them learn; 
· contributing to their SEND Support Plan; 
· reviewing their outcomes and the support they receive; 
· contributing to annual reviews of their EHC plan; 
· pupil questionnaires, School Council and wider pupil-voice activities; and 
· completing an “All About Me” or similar pupil-centred profile. 
Where a pupil finds it difficult to express their views verbally, staff will use observation, visual supports, communication aids or information from people who know the pupil well. Pupils’ views are considered alongside those of their parents or carers and relevant professionals when provision is planned or reviewed.
 
How do we support looked-after and previously looked-after pupils with SEND?
The Designated Teacher for looked-after and previously looked-after children works closely with the SENDCo, class teacher, carers, social worker and Buckinghamshire Virtual School to ensure that each pupil’s educational and special educational needs are understood and supported.
For a looked-after pupil with SEND, the Personal Education Plan, SEND Support Plan and any EHC plan will be coordinated so that the pupil has consistent outcomes, strategies and provision. Progress, attendance, wellbeing and participation will be reviewed regularly, with the pupil’s views central to planning.
Staff consider how a pupil’s SEND may interact with experiences of care, attachment, trauma, disrupted education or changes in placement. We maintain high aspirations and provide appropriate pastoral, academic and transition support. Previously looked-after pupils with SEND receive the same careful coordination of support, involving parents or carers and relevant services where appropriate.
How do we support pupils during transitions?
 We plan carefully for transitions into the school, between classes or key stages, and when pupils move to another school. Arrangements are personalised according to the pupil’s needs and agreed with the pupil and their parents or carers.
Support may include:
· communication with the pupil’s current or receiving setting; 
· sharing relevant records securely and with appropriate regard to data protection; 
· meetings involving parents or carers, the SENDCo and relevant professionals; 
· additional visits or a phased familiarisation programme; 
· photographs, visual transition books, maps or social stories; 
· opportunities to meet key adults and become familiar with new routines; 
· enhanced transition support for pupils who may find change particularly difficult; and 
· ensuring that required provision, equipment and staff training are considered before the pupil starts. 
For pupils with EHC plans, transition arrangements are considered as part of the annual review process. When a pupil transfers to secondary school, we work closely with the receiving SENDCo to share information about the pupil’s strengths, needs, successful strategies, outcomes and provision.
From the earliest years, pupils are encouraged to develop communication, independence, confidence, friendships and aspirations. These skills support future transitions and preparation for adulthood.
Where can families find further SEND information and independent advice?
The Buckinghamshire SEND Local Offer provides information about education, health and social care services, activities and support available to children and young people with SEND and their families:
Buckinghamshire SEND Local Offer:
https://familyinfo.buckinghamshire.gov.uk/send/
The Buckinghamshire Family Information Service can provide help with accessing Local Offer information:
Telephone: 01296 383 293
Email: familyinfo@buckinghamshire.gov.uk
Buckinghamshire SENDIAS provides free, confidential and impartial information, advice and support to children and young people with SEND and their parents or carers. The service operates at arm’s length from Buckinghamshire Council:
Buckinghamshire SENDIAS:
https://www.buckinghamshire.gov.uk/schools-libraries-and-parks/bucks-sendias-service/
Families are encouraged to use the SENDIAS online contact form. A voicemail service is available on 01296 383 754.
What should I do if I am unhappy with the school’s SEND provision?
We aim to work in partnership with families and resolve concerns as early as possible. Parents and carers should initially discuss their concern with the class teacher. If the concern remains unresolved, they should contact the SENDCo.
If the matter cannot be resolved informally, parents or carers may make a formal complaint using the school’s Complaints Policy, which is available on the school website or from the school office. The policy explains the stages of the complaints procedure and how the governing body may become involved.
Complaints about the support provided by the school are considered through the school’s complaints procedure. Disagreement with a decision made by Buckinghamshire Council about an EHC needs assessment or EHC plan follows a separate local authority disagreement-resolution, mediation or appeal process.
Buckinghamshire SENDIAS can provide free and impartial information and advice to families throughout this process.
Who can I contact?
SENDCo: Mrs Debbie Groom
Email: inclusion@cadmoreendschool.org
School office:
Email: office@cadmoreendschool.org
SEND governor: Ms Hayley Baverstock
Contact: office@cadmoreendschool.org
School website: www.cadmoreendschool.org
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